Abstract-This study aimed at investigating the Jordanian teachers' awareness of their roles in the classroom. The independent variables investigated were gender, experience, and specialization, teaching load, and academic qualifications. A questionnaire was used to collect the data necessary to answer the study questions. Correlation coefficient, Five-way ANOVA, means, and standard deviations were used to analyze the data collected. The sample of the study consisted of Jordanian teachers working at Jordanian schools in rural areas in the North of Jordan. The findings of the study revealed that Jordanian teachers' awareness of role Applicability and Practice was "High". The "High" awareness of role was attributed to many different reasons.
I. INTRODUCTION
Teaching is a hard job as it dictates various responsibilities and changes upon the teacher's character and behavior. Teaching was part, if not the whole part, of the messages of all Prophets and Messengers. Our Messenger, Mohammad (Peace be upon him), praised the job of the teacher by saying "Hadn't I been a messenger, I would have been a teacher." This means that the word "teacher" is not exclusive to schools and educated people and educators who are expected to practice this role.
Lanier (n.d.) viewed the process of teaching by saying: "Teaching is recognized as one of the most challenging and respected choices, absolutely vital to the social, cultural, and economic health of our nation." Shishavan (2010, p. 1) states that "Teachers in general and English Language teachers in particular play a fundamental role in their learners' learning and academic achievement". Choudhury (2011, p. 34) adds that "the teacher in the classroom is of paramount significance because it is central to the way in which the classroom environment evolves." Teachers have to adapt with all the teaching process inputs: students, curriculum, classroom environment, students' parents, the society, and the principals. They have to deal with each case separately. They have to adapt with all students' conditions and psychological problems. These requirements require the teacher to perform various roles during the day, or sometimes the lesson. Veira (2012, p. 1) asserts that "Teachers perform different roles when making decisions about the planning and teaching of lessons". The definition of the word "role" by Banten (1965) means what is expected from some kind of behavior.
The significance and rationale of this study stem from its comprehensiveness of roles gathered from the literature devoted to the teacher's role in the foreign language classroom as a first step, and from its attempt to find out the levels of teachers' awareness of both: Applicability of the roles on Jordanian teachers of language and level of Practice of these roles by them. It, moreover, hopes to let Jordanian teachers know the shift in language teacher's roles in accordance with Choudhury (2011, p. 34) words "Teachers must be clear about their role in the classroom so that there is no chasm between their perceptions of their role and what they actually practice in the classroom".
The study aimed to investigate the level of applicability of teacher's roles on the Jordanian teacher of language, and the level of Practice of these roles by the Jordanian English teacher of language, as well. Therefore, this study sought to answer the following questions: 1) what is the level of applicability of teacher's roles on Jordanian teachers of language? 2) Are there any significant differences of Applicability of teacher's roles on Jordanian teachers of language among respondents' responses due to teacher's gender, major, university degree, experience, or stage teaching load at α=0.05? 3) What is the level of Practice of teacher's roles by Jordanian teachers of language? 4) Are there any significant differences in Practice of teacher's role by Jordanian teachers of language among respondents' responses due to teacher's gender, university degree, experience, major, or stage teaching load at α=0.05? 5) Is there any significant congruence between Applicability and Practice of teacher's roles by Jordanian teachers of language?
II. LITERATURE REVIEW Language teaching methods and approaches assigned different roles to the teacher that probably stemmed from their philosophies and conditions they were devised in. The Oral Approach and Situational Language Teaching viewed the stages of the lesson (presentation, practice, and production) as the role of information and environment architects. Richards and Rodgers (2003, p. 29) state that: "The role of the teacher will ultimately reflect both the objectives of the method and the learning theory on which the method is predicated, since the success of a method may depend on the degree to which the teacher can provide the content or create the conditions for successful language learning." This implies that various roles are expected from the teacher to fulfill. Some of these roles are seen and expected through the mentioned statement "provide the content" while other roles are not seen at the moment and they are embedded in the phrase "create the conditions for successful language learning". This latter phrase implies the various developments in the teaching-learning process, and the development of societies. Littlewood (1981) and Harmer (2001) look at the language teacher's role in the classroom as a facilitator from two somehow different angles. Littlewood (p. 92) broadens this role and entails some sub-roles with it. These sub-roles are: overseer of students' learning, classroom manager, consultant or advisor of students and sometimes co-communicator. However, Harmer looks the "facilitator" in a much broader form than Littlewood does as all teacher's roles are meant to facilitate the progress of the learner in some way or another. He adds that the teacher has the roles of controller, organizer, assessor, participant, resource, tutor, and observer.
To sum up, there are still some roles, for the language teacher, which have not been investigated yet. Furthermore, there are some variables which might be affecting the language teacher's roles that have not been investigated right now. This study will hopefully reveal the impact of other variables affecting the teacher's role so as to introduce some contribution to the field or give insights for new ideas to other researchers.
III. METHODOLOGY

A. Sample, Data Collection Tools and Analysis
A Four-Likert questionnaire consisting of two halves containing 31 teacher roles (Appendix A), one for role Applicability and the other for role Practice, was used to collect the necessary data from the volunteer respondents. The correction scale had three levels for mean scores: 1 to 1.99 was considered "Low"; 2 to 2.99 was considered "Moderate"; and 3 to 4 was considered "High". Most of these roles have been taken from the literature on the language teacher's roles. The researchers dropped the role of "facilitator" as they believe that this role is so comprehensive and entails a lot of other roles in accordance with Harmer (2001) and Littlewood (1981) . Concerning the domains of the questionnaire, the researchers adopted Keblowska's (2002) . Regarding the insertion of the additional roles not mentioned in Keblowska (2002) into the four domains, the researchers resorted to experts in the field of language teaching and their own experience. The questionnaire also included the independent variables of the study. The sample consisted of 245 teachers of Arabic and English Languages. All participants are Jordanians, teach in rural schools that lave a few facilities, have their full load of teaching, and work in schools not far away from their living areas. The distribution of the sample according to the study variables is presented in Table 1 . 
B. Study Tools' Validity and Reliability
To investigate the construct validity of the role Applicability part on Jordanian teachers of language and its Practice by them, Pearson Correlation formula between the items and the tool as a whole unit with all its domains was calculated on a pilot sample consisting of 30 teachers from outside the sample of the study. The correlation coefficient for Applicability ranged between 0.45-0.68 at the domain level and it was between 0.38-0.63 at the whole tool level. This means that correlation coefficient was high at both levels: the domains, and whole scale. The results are presented in Appendix D.
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However, the correlation coefficient for Practice ranged between 0.42-0.72 at the domain level and it was between 0.26-0.63 at the whole tool level. This means that correlation coefficient was high at both levels: the domains, and whole scale. The results are presented in Appendix E.
To investigate the internal validity, Pearson Correlation formula between the domains and the tool from one hand and between the domains from another hand was calculated. The correlation between the domains and the tool ranged between 0.84-0.93 and between 0.61-0.77 between the domains. This indicates that correlation coefficient was very high at both levels: the domains, and whole scale.
In answering the questions of the study, various statistical devices were used. Means and standard deviations were used to answer the first and third questions. Means and standard deviations followed with Five-Way ANOVA (without interaction for both tools) and Multi Five-Way ANOVA (without interaction for study domains), according to study variables, were used to answer the second and fourth questions. Pearson's Correlation Coefficient between the study tools and their domains were used to answer the fifth question.
C. Reliability of Study Tool
The reliability of internal congruence for the study tool and its domains was counted using Cronbach Alpha Formula on the piloting sample and Stability Index was counted after 21 days of the first application using Cronbach's Alpha Formula. The results are presented in Table 2 . 
IV. FINDINGS OF THE STUDY
To answer the first question: "What is the level of Applicability of teacher's roles on Jordanian teachers of language?", mean scores and standard deviations for the level of Applicability of teacher's roles on Jordanian teachers of language were calculated (as a whole with domains) taking into consideration a descending order of the domains according to their mean scores. The results are presented in Table 3 . Table 3 shows that the level of Applicability of teacher's roles on Jordanian teachers of language is High (3.257). The Special Roles domain came first; the Task-Related Roles domain came second; the Interpersonal Roles came third, and the Role Behavior came last in forth position.
To answer the second question: "Are there any significant differences of Applicability of teacher's roles on Jordanian teachers of language among respondents' responses due to teacher's gender, major, university degree, experience, or stage teaching load at α=0.05?", mean scores and standard deviations for the level of Applicability of teacher's roles on Jordanian teachers of language were calculated (as a whole) according to the variables of the study. The results are presented in Table 4 . Table 4 shows that there were observed differences between the mean scores and standard deviations for the level of Applicability of teacher's roles on Jordanian teachers of language resulting from difference of levels of the study variables. To investigate the significance of these observed differences, Five-Way ANOVA (without interaction) was carried out for the level of Applicability of teacher's roles on Jordanian teachers of language according to the variables of the study. The results are presented in Table 5 . Table 5 shows that there is a significant difference at α=0.05 between the two mean scores of the level of Applicability of teacher's roles on Jordanian teachers of language ascribed for "major" variable for the teachers of Arabic Language when compared with the teachers of English Language. However, the other variables of the study (teacher's gender, university degree, experience, and stage teaching load) did not show any significant difference.
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To answer the third question: "What is the level of Practice of teacher's roles by Jordanian teachers of language?", mean scores and standard deviations for the level of Practice of teacher's roles on Jordanian teachers of language were calculated (as a whole with domains) taking into consideration a descending order of the domains according to their mean scores. The results are presented in Table 6 . Table 6 shows that the level of Practice of teacher's roles by Jordanian teachers of language is High (3.231). The Special Roles domain came first; the Task-Related Roles domain came second; the Interpersonal Roles came third, and the Role Behavior came last in forth position.
To answer the fourth question: "Are there any significant differences of Practice of teacher's roles by Jordanian teachers of language among the respondents' responses due to teacher's gender, major, university degree, experience, or stage teaching load at α=0.05?", mean scores and standard deviations for the level of Applicability of teacher's roles on Jordanian teachers of language were calculated (as a whole) according to the variables of the study. The results are presented in Table 7 . Table 7 shows that there were observed differences between the mean scores and standard deviations for the level of Practice of teacher's roles by Jordanian teachers of language resulting from the various levels of the study variables. To investigate the significance of these observed differences, Five-way ANOVA (without interaction) was carried out for the level of Practice of teacher's roles on Jordanian teachers of language according to the variables of the study. The results are presented in Table 8 . Table 8 shows that there were no significant differences at α=0.05 between the two mean scores of the level of Practice of teacher's roles by Jordanian teachers of language ascribed for any of the variables of the study.
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To answer fifth question "Is there any significant congruence between Applicability and Practice of teacher's roles by Jordanian teachers of language?", correlation coefficient between the level of Applicability of teacher's roles with its domains from one hand and the level of Practice of teacher's roles with its domains from another hand. The results are presented in Table 9 . Table 9 shows that the values of correlation between the level of Applicability and its domains on Jordanian teachers of language from one hand and the level of Practice and its domains by Jordanian teachers of language from another hand was statistically significant at α=0.05 between. It was positive and could be classified as "moderate correlation" according to the criterion of Hinkle (Weirsma & Jurs, 1988).
V. DISCUSSION OF THE FINDINGS
The discussion of the findings will be divided into two parts. The first part will be devoted for the first, third and fifth questions as the first and third are both descriptive ones and the fifth question links between them. The second part of the discussion will be devoted to the second and fourth questions as these questions are analytical.
The findings to the first and third questions in Appendix E and Table 4 revealed that the levels of teacher's role Applicability and Practice were High. This finding agrees with Arafat (2005) . The findings also match with some of the studies in the review of literature only in some of the roles investigated. They match with Harden & Crosby (2000),
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Keblowska (2002), and Arafat (2005) in the role of "assessor" that meets the role of "evaluator of pupils' learning" in the current study. They match with Jin (2008) in the roles of "guide" and "communicator"; and with Arafat (20050, and Huijie (2012) in 'organizer", "promoter", and "counselor"; and with Yuveinco & Huang (20050 and Arafat (2005) in the role of "supporter". However, the mean score for role Applicability (3.257) was higher than that for role Practice (3.231). This difference in mean scores did not reveal any significant difference for question five between role Applicability and role Practice. This High level of Applicability of the role on Jordanian teachers of language might be the fruit of the in-service training programs which teachers of language attend now and then, or reflection of teachers' satisfaction of the recent increase in their salaries and the rights obtained such as obtaining scholarships for their sons and forming the Teachers' Association.
However, this difference between Applicability and Practice strengthens the gap between theory and practice as role Applicability, here, represents theory. This could, also, mean that Jordanian teachers of language do not practice what they think applies on them as the fruit of the in-service-training programs has not ripened yet.
Concerning the analytical questions, the variable of "major" in question 2 for role Applicability revealed a significant difference on behalf of Arabic Language teachers whereas question 4 for role Practice did not reveal any significant differences for any of the study variables. In terms of the significant difference on behalf of Arabic teachers, it could be attributed to many reasons. The first reason can be the large number of weekly hours-6 hours on average for all stagesfor teaching Arabic when compared with the number of hours devoted to English classes-4 hours on average for all stages. This large number of classes might give the teachers of Arabic a greater chance to think that these roles really apply on them while Jordanian English Language teachers might not have this chance. The second reason could be the Arabic teachers' deeper understanding of the explicit or implicit meaning of each of the roles included in the questionnaire. The third reason could be the type of learning material included in the Arabic curricula includes lots of religious texts that regulate life. The fourth reason might be ascribed for the Arabic teachers' background affected by the literature courses they studied at university. The fifth reason could result from the easiness of communication between the Arabic teachers and their students as they both use the native language when compared with the teachers of English where lots of students might not understand everything explained in the classroom. This could affect the teacher's role by creating a feeling of frustration and nervosity that leads to a change in teacher's roles.
Although the findings to question 4 did not reveal any significant differences for any of the study variables, there are certain points that should be raised with reference to Appendixes B and C. First, all items in the domains of "Interpersonal Roles" and "Special Roles" obtained the same order in both cases of role "Applicability" and "Practice". This could be ascribed to the smaller number of items in each of these two domains when compared with the other two domains. Second, three items of each of the domains of "Task-Related Roles" and "Role Behavior" obtained the same ranks in both cases of role "Applicability" and "Practice"; items "1, 4, and 2" of "Task-Related Roles" domain and items "23, 7, and 10" of the "Role Behavior" domain. Third, the mean scores for 19 items retreated in Practice while 11 items increased and only 1 (Instructor) obtained the same mean score in both cases "Applicability" and "Practice".
VI. CONCLUSION AND RECOMMENDATIONS
This study has set out to examine the Jordanian English and Arabic Languages' teachers' awareness of their roles in the classroom. It has shown that teachers exhibited a High level of awareness with regard to role Applicability and Practice. The results also revealed a significant difference for the Specialization variable. It can be concluded that Jordanian teachers of language still have much impact of schooldays that in-service training programs have not yet overcome regardless their experience, academic qualification, or gender. This is represented by the high mean scores of roles indicating teacher-centered classes such as: taskmaster, disciplinarian, instructor, and manager. Jordanian teachers of language still apply the traditional role of the teacher despite the modern curriculum adopting the latest methods of teaching than contain activities which minimize the teacher-centered classroom and optimize the learner-centered classroom.
It is recommended that teachers should be subjected to more specialized pre-service and in-service training programs and workshops that concentrate on modern teachers' roles in the classroom; and the supervisors should follow-up the activation of these programs. More studies should be carried out to investigate the effect of other variables on language teachers' roles. 
